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PSHE AND RSE

1.

2.

3.

For EYFS, KS1 and Lower KS2 - RSE is found in the PSHE
curriculum maps and documentations. Having a designated
time where you teach RSE just allows you to focus on the
“relationships” element of PSHE. 

PSHE is SO MUCH MORE than circle time and toileting. For
every child at RHS - there needs to be more time dedicated
to PSHE than just these two elements of our daily
curriculum. 

RSE is part of PSHE. It is not an entirely separate
subject, just as “reading” is part of English. 

We know that parents need more information about RSE and
we want to discuss more openly with them to enable you to
instill the best skills, knowledge and practice with the
children. 

FYI - DATE FOR DIARIES:

Last week of Autumn 1 will be
“RSE week”. Plans to follow.
This will involve parents, staff
and pupils across the school.

TERM BY TERM

Building Relationships and Self-Regulation1.
2.
3.

Being Healthy and Safe

Change, Moving Forwards and
Independence

PSHE curriculum is broken down into terms which
provide the focus for your discrete teaching. Of
course, still teach all areas that are relevant across
the year but a termly focus allows all staff to support.

PSHE IS PERSONAL, SOCIAL, HEALTH AND ECONOMIC
EDUCATION

RSE IS RELATIONSHIPS AND SEX EDUCATION.



The PSHE curriculum map has SO MANY statements on it. It is broken down into the very small steps
that we know children will need to make. 

However, as experts on your children - you only need these small steps SOME of the time. 

AMMENDED PSHE CURRICULUM
DOCUMENTATION

OVER-ARCH ING
GOALS

SMALL  STEP
STATEMENTS

BR IT I SH
VALUES  L I NKS

What are the big aims
we are actually looking

for from a
“Purposeful” child?

From a “Skill
Development” child?

The big aims are
formed from these
small steps. If you

have a broad goal and
you need inspiration -
here is your guidance.

We are reinforcing British
Values throughout all our

PSHE learning. This
signposts it so that you

KNOW when and how and
can signpost for your class
team and children (where

appropriate)

L INKED  EHCP
TARGETS

If this is where your
children are working,

what could you set for
their EHCP target?

These are a work in
progress and will never

be exhaustive, but
somewhere to start.

Highlighting on objectives shows you when and where you are teaching British values!

Our CHILDREN are rarely ready to learn the word “Democracy” or the definition, but we are still
teaching them the concept through so many things we do.

The new curriculum document highlights this for you and for your teams. 

All the statements on the curriculum map can be
linked back to a British Value and you can see
this on the documentation through the colour

coded dots!

The children may not know the link overtly, but
you and your team should. 

BRITISH VALUES



WHEN ARE YOU ALREADY
TEACHING PSHE?

SOC IAL
OPPORTUN ITUES

TR I PS  AND
COMMUN ITY

INDEPENDENCE
SK I LLS

Playtimes
Choosing Time

Play skills sessions
Dinner time
Snack times

Sharing, co-operating,
group-work,

tolerating others,
navigating conflict

Community safety
Shopping skills

Respecting differences
Manners, etiquette

Boundaries
Appropriate behaviour

Strangers

Toileting
Hygiene

Taking responsibility
for possessions

Dressing/Undressing
Cookery
Life Skills

PSHE is not just circle time and toileting. 
For children accessing the shoots and leaves curriculum, discrete teaching of PSHE is essential. This might

be 5 minutes 1:1 for your whole class, or 20 minutes in small groups but should be reflected on your
timetables.

TIMETABLES AND EXPECTATIONS

All children should
have PSHE teaching

every day. This needs
to be more than circle
time and toileting but
might be hit through

other “sessions”.

Please speak to your
Key Stage / Pathway

lead about the
expectations for your

phase and children

PSHE feeds into EVERY
area of the EHCP and
it directly supports

SEMH needs so should
be at least 25% of our

teaching time. 

Don’t worry - think about how the activities you want to do with your children are already PSHE. 
E.g. Purposeful child Goal example: “Accepting others in my space” - as soon as you are asking this child to

work with others, play alongside, engage with you in identiplay - you are teaching them PSHE.



THE  NEW OVER-ARCH ING
GOALS  W ILL  ALL  BE  ON  EFL

PSHE ON EFL
You will be able to tag evidence against these goals throughout
the day. When you add evidence for their SEMH target on their

PLP - tag it against the PSHE curriculum simultaneously. 

The broad statements are on EFL so that you can record how you are
teaching them these skills and other members of staff can see this for

reference

Don’t panic. There is no expectation to “assess” at this point. We record
evidence and tag it. There is no baselining and no assessment updtaes. 

This gives us somewhere to record the amazing progress the children have made
on their PSHE learning - crossing the road safely, following the rules in the

supermarket, demonstrating they can follow food hygiene in cookery. 

EFL - COMMENTS RATHER THAN PHOTOS
There are some things we can’t photograph! This doesn’t mean you can’t record it!

Document their
progress on EFL
without photos. 

Simply complete the
comment section and

tag as normal.

 Child X was able to follow the CIP instructions
in the toilet to wash their hands independently

with only one verbal prompt.

Child X was able to accept the end of his turn
on the swing at playtime today with support

 Child X was able to match the appropriate
symbols to a diagram of a private body,

naming the private body parts.



When you add your evidence, simply add the framework item as you would for
english/maths or their PLP. 
Please also add the PLP item it is relevant to.
You might find one piece of evidence can be tagged against 3 framework items - this is
great. 
Add baselining elements too - if they can’t do it YET - still add it so we can see what you’re
working on



NEW DOCUMENTS:



















RESPONSIVE, ADAPTIVE AND TAILORED

PSHE is so easy to adapt and tailor to meet needs and emerging
experiences of children in the room. 

3 STEP

PROCESS

Observe/manage incident/behaviour in
the moment.

1.
2.
3.

Report (Teacher, MLT, Cpoms, DSL,
Parents)
Teach, support, follow-up  (whole team)

For lots of our behaviour concerns around
PSHE, supporting the child is a 3 step process
from there.

Think beyond reporting concerns to your MLT, SLT and DSLs. Think
about what you can do next to support the child/children.

Remember that you have the power and autonomy to TEACH the
children to manage or overcome these challenges. 

Ask for help if you are not sure - but also remember that you know
exactly how to support these children manage things like this. 

You know the children you work with every day 10x better than MLT, PSHE
leads, SLT or DSLs do. You are the best people to teach them how to

navigate their challenges. You are the experts. 



A member of staff saw Child A kiss Child B on the lips. Child B was upset and
pushed Child A over in response. The member of staff said “No thank you, we
don’t push our friends over” and checked Child A was unhurt. The member of
staff reported to you as both children are in your class and then logged the
incident on cpoms. 

How do you address the behaviour shown by child A? How do you address the
behaviour shown by child B? Why do you need to support child B as well?

What do we need to TEACH these children
(In a developmentally appropriate way)

How do I behave
with different

people
(family, friends,

peers, staff)

Appropriate
touch

(Where can I
touch others and

be touched)

What do I do
when I feel

dysregulated?
How to ask

someone else to
stop/give me

space

How to tell an
adult something

happened.

(Making
disclosures)

What might this teaching look like for different children?

Social stories,
visual support,
communication
boards (yellow

zone)

Discrete 1: 1 or
small group
teaching (a

short lesson)

In-the-moment
teaching of
appropriate
touch and
behaviour.

Please consider:

Adding pages to
communication

books and
modelling how to

use these to
disclose to

adults.

How much
language am I

using?

What are the
real/adult life

implications of learning
or not learning this?

Which other adults
should I liase with?

(DSO, PSHE lead, PWL,
parents)



On more than one occaision Child C has become very dysregulated in the playground
at playtime. He has a favourite bike and becomes dysregulated when other children
use it. Child C can then escalate and shout at or pinch/hit out at adults who try to
support. 
Child C is a leaves child and when regulated can take part in discussions and discrete
lessons with others. 

There are 2 elements to Child C’s behaviour that need to be addressed. What can you
do long term to support?

What do we need to TEACH these children
(In a developmentally appropriate way)

Learning to
share - this will
be a recurrent

issue if we don’t
teach it in a
controlled

environment

Developmentally
appropriate for
this child: How
do my actions
impact others?

What do I do
when I feel

dysregulated?
How to take
myself away
when I am

dysregulated

Managing my
emotions - how
to calm myself

down before the
point of

dysregulation

What might this teaching look like for different children?

Social stories,
visual support,
communication
boards (yellow

zone)

Discrete 1: 1 or
small group
teaching (a

short lesson)

In-the-moment
teaching and

reinforcement
of rules (using a

timer,
reminders)

Please consider:

Shared class
rules and

discussions.
Discussion of

consequences for
others after

behaviour

How much
language am I

using?

What are the
real/adult life

implications of learning
or not learning this?

Taking away the bike
just means that there
is no trigger, not that
the child has learned

anything.



Child D is in year 4 and is a roots learner. He has started to touch the
breasts of members of staff. He will reach out to touch their breasts and
then watch their response closely and smile/laugh. This has been logged on
cpoms a number of times and parents have been informed. Parents report
that he has done this at home also and they are worried about why he is
doing this and what they do next. 

What could you put in place to support at school and at home?

What do we need to TEACH these children
(In a developmentally appropriate way)

How do I behave
with different

people
(family, friends,

peers, staff)

Appropriate
touch

(Where can I
touch others and

be touched)

How can I gain
attention in a

positive,
appropriate way?
How else can I get
the response I am

looking for?

What might this teaching look like for different children?

Social stories,
visual support,
communication
boards (colour
coded touch

zones)

1:1
teaching/session
s with pupil to
build positive

relationships and
interactions

In-the-moment
teaching:

Redirect rather
than react.

Please consider:

1 : 1 activities
relating to

appropriate touch
and privacy.

Consistent use of
terms: private

How much
language am I

using?

What are the
real/adult life

implications of learning
or not learning this?

Which other adults
should I liase with?

(DSO, PSHE lead, PWL,
parents)



PErsonal Care 
Bags

Parents will be
asked to make a
donation towards
the bags as they

do for cookery etc

We will source the
contents to make it fair

across children but
parents can send in
additional things for

their children if
appropriate

No set time this
has to happen -

fit it in, when you
can, where you

can

Each adult has key
children they are

responsible for (2-3)
and ticks off on the
tracker when it's

done.

Five minutes of personal care might happen in the
morning for "Bob" because he doesn't eat

breakfast, at the end of the day for "Max"
because we're not sure he'll brush his teeth

before bed, at 10:25 for "Ali" because there was
time.

How this
works in
class...

Some children might be able to do this independently
(brilliant!) and tick off the tracker themselves (AMAZING!)

So long as it happens, there are no rules. 
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RSE 

RSE conversations and meetings with parents and pertinent information
can be added to cpoms and safeguarding action plans.

All children are taught RSE through the PSHE curriculum
and years 5/6 are taught discrete "Changes at Puberty"

lessons. 

“Relationships” covers any human
relationship the pupils might have,

observe or encounter - from family, to
friends, to peers, teaching staff,

strangers, 

“Sex” covers biological gender. This encompasses teaching
children about body safety, body privacy, anatomical terms, how

to communicate about their bodies and appropriate and safe
hygiene and toileting. 

Changes at Puberty is
taught January - July

to Year 5 and 6
children after parent
meetings happen in

autumn term.

Year 4 children may opt
in where appropriate.
Parents can feed into
HOW their children are

taught but not withdraw
their children

 RSE Week (Autumn 1)
will allow us to meet
and discuss with ALL
parents early in the

year

Supporting pupils with developing their RSE understanding is one reason
why we aim for all children to change for PE and why year 6 pupils are

now offered swimming all year round.



Families and people who care about me
What is a family and why are families important? 

Who is in my family? Who lives in my house?
How do my special people (my family) make me feel?
How do my special people feel about me?

Healthy family life (time together, working together, care for each other) 
What do we like to do together?
Where is my happy place? 
Who makes me feel better when I am sad?
Why is family wonderful?

Families sometimes look different  (differences; family is family regardless of
composition)

In terms of statutory expectations the government has key
ideas for what they would like children to know by the time
they leave primary school.  Not all of this content is
accessible to our children but we do support them in
learning about the following in the most appropriate way
for them:

Friendships
How to choose and make friends
Why friendship is positive in our lives
What friendship looks like 
Healthy friendships do not make others feel lonely or excluded
Friendship ups and downs and how to resolve this
appropriately.

Online Relationships
People sometimes behave differently online, including pretending to be someone they are
not.
Expectations for behaviour and interaction are the same online as in face-to face
interactions.
Rules for keeping safe online, (risks, harmful content and contact; how to ask for help from
safe adults).
How information and data is shared and used online including information that is not true.

YEARYEAR

RSE 



Respect
Respecting others, even when they are very different from me (physically, personality,
backgrounds, choices, preferences or beliefs).
Courtesy, manners, social etiquette and societal expectations.
Developing self-respect and pride in themselves and how special they are.
In school and in wider society they can expect to be treated with respect by others
including adults; in turn they should show due respect to others, including those in positions
of authority.
Unkindness – what unkind behaviour might look like and why this is unacceptable.
“Not to judge a book by its cover” (how stereotypes can be unfair, negative or
destructive).
Consent, permission seeking, sharing and giving space.

Being Safe. 
Privacy and safe/unsafe secrets
That each person’s body belongs to them

appropriate and inappropriate touch
unsafe physical contact
safe adults
bathroom privacy and safety

How to respond safely and appropriately to adults they may encounter 
Strangers
Professionals who help me
Identifying unfamiliar safe adults 

In every sub-section the final idea is: Who can we communicate with if we are feeling unhappy or unsafe?

We want the children to recognise who their safe adults are at home and at school and appropriate ways to

seek support whether this be by physically going to that adult for physical comfort; using symbols, signing or

augmented communication; or verbally talking about anything that makes them feel unhappy or unsafe. 

We have a very diverse community surrounding RHS and we respect the cultures, traditions and expectations of

our families. We have worked together with parents and governors to create an RSE policy that reflects this. Our

teaching reflects the diversity that makes up Luton and British culture and it is important that our children

understand that that different people live their lives in different ways and that everyone is entitled to respect

and kindness. 

YEARYEAR

Vocabulary:

We do use anatomically correct vocabulary with all our children at all ages. While children in year 3 are not

taught in a lesson: this is your *penis*, if I child is trying to undress in public or needs support in the toilet we

are using phrases like "penis is private." We are not using alternative terms because we do not want to

confuse children. This is about safety. 



RSE Pantosaurus

As a school we are using the
NSPCC Pantosaurus Iniative to

support our children with
understanding how to keep

themselves safe and private.

Whatever their age group,
when learning about body
privacy and toilet safety,

Pantosaurus is there to help. 

All children are taught that
what is covered by their

underwear is their private
body and should be kept

private. Other children should
not see it and only safe adults

should help them.



Changes at Puberty
Changes at Puberty is generally only taught to our year 5 and 6 children.
If appropriate, and after parental discussion, younger children might opt in
if the learning is deemed relevant. 
We cover different modules to try and support our children in preparation
for and as they start puberty.
Our children's bodies continue to change in line with age-expectations even
though their cognition does not. We strive to support them and help them
understand in a way that is appropriate for them and will keep them safe.

RSE

Our Changes at Puberty teaching is statutory. We are very happy to work collaboratively with our
families but it is not something that parents can opt out of. 
If any parents have concerns they are encouraged to contact the class teacher who can then liase
with MLT or SLT to support. 

Key teaching and learning…
Safeguarding- knowing what’s right and wrong, learning what behaviours are
appropriate and what are not e.g appropriate touch, appropriate clothing-
underwear
Future safety e.g if they visit the doctor they can describe their anatomy
Personal hygiene particularly through and after puberty
Emotions/ feelings that change with hormones
Preparing for and managing change
Private body parts 
Relationships- safe adults, knowing who to talk to if they have a problem

YEARYEAR

Our updated RSE policy is on the website and in Appendix 1 of this handbook
The policy sets out the curriculum, our informal assessment and the expectations for staff
and parents. 
It shows how we are differentiating the Statutory RSHE curriculum to suit the needs of
pupils at RHS.

Years 5 and 6 have dedicated RSE lessons and in-the-moment teaching depending
on pupil to explore and learn about body changes in puberty. 

Girls and boys taught separately for key areas.



Changes at Puberty Coverage

RSEKey teaching and learning…
Safeguarding- knowing what’s right and wrong, learning what behaviours are
appropriate and what are not e.g appropriate touch, appropriate clothing-
underwear
Future safety e.g if they visit the doctor they can describe their anatomy
Relationships- safe adults, knowing who to talk to if they have a problem

Years 5 and 6 have dedicated RSE lessons or in the moment teaching depending on
needs within a class to explore and learn about body changes in puberty. 

Girls and boys taught separately for key areas.

My Private Body Parts
Identify private and non-private body parts 
Learn which adults can see my private body parts and when this is ok
Recognise ways to keep my private body parts covered (underwear / when
changing)
Use correct anatomical vocabulary for private body parts

Changes in my body
Puberty changes are normal 
My body will change size and shape; height, weight, breadth, growth of
breasts/penis/testicles, changes to private parts etc. 
I will grow pubic hair and where this will grow; Boys might grow facial hair
(moustache, beards)
I might get spots and how to manage these.

YEARYEAR

Hygiene
What hygiene means and why it is important and effects of
good/poor hygiene.
Recognise ways to keep clean: hair, body, teeth, clothes, bedding,
nails.
I will need to clean myself more often as I get older.
How to wash thoroughly 
How and when to correctly apply a roll on deodorant.
Learn about keeping safe while hygienic (e.g. not to remove my own
body or facial hair without the support from a parent/carer)



RSE
YEARYEAR

Girls Only
Girls are taught that they will have a period once a
month and that this is normal.
We show them appropriate sanitary options for them
to use and support them with learning the routine for
how to manage their periods. 
This is taught in a sensitive way to ensure that children
are not scared or confused if this happens. 

Boys only
Boys are taught that they may experience an erection, what this feels like
and how to manage this so that it goes away.
Boys are also taught that this can happen while they are asleep and what to
do if they experience night-time emissions or wet dreams.
This is taught in a sensitive way to ensure that children are not scared or
confused if this happens.  

Changes at Puberty Coverage

We do not teach children about masturbation or about any sexual behaviour as part of our curriculum.
If a child at any age begins to touch their private parts to meet a sensory need in school or at home
then a discussion will be had with parents about how best we can support the child and their family.
If a child's safeguarding needs warrant support about any form of sexualisation or behaviour then this
will be managed on an individual basis with the support of the school safeguarding leads.

For more information about our RSE curriculum
please consult the policy (appendix I)

Feelings and Emotions
I might feel different emotions when puberty changes happen
I might sound, look and behave differently.
You might sometimes feel emotional.
Understand that your likes and dislikes might change.
Learn you might become interested in different activities, people
or places.



ASsessment
grids

RSEYear 5/6



ASSESSMENT GRIDS for RSE - Changes at Puberty

Assessing Changes at Puberty Learning
In June of Year 5 and June of Year 6 you update a spreadsheet
for each yr 5/6 child. These are then passed on to the new
teachers.
You give them a numerical score (colour coded automatically)
You write brief notes.
Please take a screenshot and add to EFL



Scheme of work

RSEYear 5/6

For Pupils developmentally ready for discrete teaching regarding
“Changes at Puberty” - skill development onwards
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